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ABSTRACT

Social—emotional competence (SEC) is considered a
measure of an individual's total effectiveness in dealing with the
environment. To verify empirically whether SEC depends on the
intelligence and social maturity ol young children, a study of 40
preschool children was undertaken in India. A standardized
intelligence test was administered to the children; to assess SEC and
social maturity, children were observed in school and during home
activities. Based on test and observation results, children were
categorized into groups of high and low intelligence and into groups
of high and low social maturity. Scores for the groups were compared
with respect to four aspects of SEC: (1) self-confidence; (2)
autonomy-dependence; (3) quality of social interactions; and (4)
coping techniques. Data indicated that children categorized in the
high intelligence group scored significantly higher than children in
the low intelligence group on all four aspects of SEC. Similarly,
children categorized as high in social maturity scored significantly
better than children categorized as low in social maturity on the
four aspects of SEC. From these findings it was concluded that a
child's level of intelligence and maturity contributes significantly
to social and emotional competency. (BCY)
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Social Competence is the effectiveness of a person in dealing
with the environment (White 1971, Zigler 1972). 1t s productive

and mutually satisfying interactions between g child, his

peers and significant adults (O'Mallny 1977). Besides other

skills and abilities eniotional ekpreaslon forms an essentinl
part of competent and effective functions (Mcsslck, 1974,
White 1960), The study of soclal-emotiona] competence of
young children ig very important inp the sense that it ig

the foundation of their achievements, abilities ang bersonality,
Social—emotional competence buijldg the self—concept and
self-esteem of g child. Baumring (1977) observed that soclal-
eMotional Competence largely depends on the soctial chivironment
of the child. 'rhe contention of the present Bludy ig that

the role of child's abilities in developlng social-emotional
Competency cannot be underestlmated. Though, as it is pointed
out by Yussen and Santrock (1978) soclal-emotional competlence
may be different from general intelligence yet it might

depend upon the intellectual level of the chitd, Inteltigonee
helps tnhe child Lo underatnnd, to evalunte nnd 1o ey LAl N AT
tively on hisg environment, Therefore, ft mignt be expected

that social-emotional Competence ang lntelllgcnco are closcely

'related.

Apart from this socigl maturity (oq s0ems Lo bhe

an important variable whicpy should help in developing (e




gsoclal-cmotlional competence of the child., Social maturity
s a progresslive capneity of a ehlld for looking nfter
himself and particlpating in the activities which leads
towards independence (Doll 1965). The progressive soclial
maturation makes the child independent., The ability or
the skill of a child to be independent contrlbutes in the
developnent of soclal-emotional competence. The purpose
of the present study was to verify empirically whether
social-emotional competence dependa on intelllgence and

gocial maturity of the young children.

Method

Sample

Data were collected from 40 young children attending
the Laboratory Nursery School of Chiid bevelopment Department,

Punjab Agricultural University, Ludhiana. Avernge ago of

pre-schoolers was dyears, 2 months.

Instruments

The following instruments wvere used to colelet

the relevant data :

1. Sogulno Form Donycd (Artﬁur. 1047) tont wan
used to measure the intelligence of childyren,
2, Vineland Social Maturity Scale (Dol1l,1965)

was used to measure the social maturity of
children,




3. Santa Barbara Social-Emotional Competence
Senloe (Hendelele 1975) woas ured Lo mensnre

soclal-cmotional competence.

Dats Collection

First Seguine Form Board Test of Intelligence was
administered to children individually. Data on social-
emotional competence and social maturity of children were
colloctod by the author by observing the behaviour of children
when they were participating in various activities in
school and at homo. Mothers of children were also asked
to explaln the behaviour of children wherever the need

arised,

Rosults and Disgcussion

The data were analysed with the help of {-test..
Iirst, on the basis of their performance on the Seguine
Form Board Test of intelligence children were cntegorised
into two groups, high intelligent group (HIG) and low intelld-
gent group (LIG) using median as the cut off point. Thus
formed high intelligent and low intelligent groups were
compared on different aspects comprising socinl-cmotiona)
competence. The results are reported in Table 1. Similarly
medlan value on soclial maturity scale was uscd to divide
the children into high sociail maturity (HSMG) and low socinl
maturity (LSMG) groups. ‘Thesec resulls are prescented in

Table 2.

Table 1

an




It Is obvious from the t-ratios in ‘'able 1 that
g & 111G ot preoschool children differeod afgnifteantly
in self—confidence (t = 2,698, p <0.05), autonomy-dependence
(t = 2,161, p <0.05), social competence (t = 4.112, p <0.05),
and coping techniques (t = 3.426.'p <0.05) as well as
on the total score of social emotional competence scale
(t = 3.679, p <0.05).

Similarly children having high social maturity
obtained slgnificantly difforent scorea (Table 2} than
those having low social maturity on self confidence
(t = 4.480, p <0.05), autonomy and dependence (t = 2.471,
p <0.05), soclal competence (t = 3.629, p <0.05), coping
techniques (t = 3.77, p <0.05) and on toval score of socinl -
emotional competence scale (t = 6.294, p <0.05).

Results in Table 1 reveal that HIG scored more
(M = 10.00) than LI1G (M = 8.30) on self confidence. Thus
the development of self confidence, child revealed in dealing
with school strictness or interactions depended on their
level of intelligence. It is well known that intelligence
is one of the important cognitive variaYles which helps
understand and evaluate the environment. H1G showed more
autonomy (M = 11.40) as compared to LG (M = 10,25), in
fact HIG children were more effective like in making decistons
themselves and didn't assoclate themselves only with one
person in the nursery school. iligh level of intelligence

also helped children in dealing with the social situntions




(M = 11.42). LIG chlldren scored less (M = 9,50) on thig

agpect of competency. More intelligent children could share

toacher and other things with fellow children. They could

show concoern for others and were willing to bargain to

attain goals. Further, gouod coping techniques were bheing

used by high intelligent (M = 10.25) children than those

of low intelligent (M = 7.15). While expressing emotions

they had full control on their emotions and knew how and

where to express thelr emotions. Mentally alert children

had maintained friendship with other children in the class '

could express anger in an approved way and didn't damage

any property. Thus intelligence helped children in denling

with thelr environment effectively through coping techniques,
In overall even on total score of soclial-emotional

competence test, children of high intelligence got higher

score (M = 43.75) than those of less intelligence (M = 34,95),

From the findings of this research it is obvious thnt mocinl

emotional competence of a child depends on his intelllgence,

.High intelligence brings self-conflidence, avtonomy, socinl

competence and better coping techniques.,
Comparison on different aspects of social cmotional

competence of socially more mature group (SMMG) of children

and less mature group (SLMG) are shown in Table 2

Table 2

Socially more matured children revenlod more sod o coul Fidomeo

(M = 10.5) than less maturers (M - B.00). Soctally faut




maturers got more score on autonomy-dependence dimension

(M = 11.50) of social emotional competence scale. Whereas
slow maturers werc displaying less autonomy (M - 10,.20),
they were, rather dependent on mother and other adults. They

use to cling only to one person most of the times. Mature

children were good in their soclal interactions (M = 11.30)
wltﬁ peers, parcnts, teachers and other ndults than less
mature ones (M = 9.30). They also used better coping technliques
(M = 10.55) than socially less mature children (M = 7.85).
The two groups of SMMG (M = 43.75) and SLMG (M = 34.95)
childron differod significantly from one another on totnl
soclal-emotional competenc . The results of the present
study showed that social maturity contributes signiflicantly
in the development of self-confidence, autonomy, social
intoractions and coping tochnliquen., Thus mocind maturity
in self help, self-direction, locomotion, occupation,
communication etc. helps children mastering their world,
The skills gained in these activities develop socinl -
competence in young pre-school children. Social maturity
does help developing the skills required for social
emotional competonce nt overy sinpe of development . In
a8 way social-emotional competence and social maturity scems
Lo be assoclated or interdependent.

To conclude,findings of the present study supported

tho hypothesis to start with that chliltd's level ol intelbligoneo

and maturity of self contributes In (he development of




his soclal-~-emotional competence. No one is denying the

fact th;t external environment, which 1s not in the hands

of smanll child, does play an important role in the develop-
ment of his competencles but his own efforts and capabilities

also play a major role. Thus child is active by nature

and not passive.
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Table 1. Comparison of Diffe
Competency of High Intelligent and Less Intelligent
Pre-School Children

rent Aspects of Social-kEmotional

Sr..  Soclal-Emotionnl Group M N

No. Compotence Varifable

1. Self-confidence HiG 10.00 20 5. GOR +
LIG 8.30 20 . *

2. Autonomy and HIG 11.40 20 L. 16 1%

Dependence LIG 10.25 20 . “*

d. Soclal compotonco ntg 11,42 20 ELY
LIG 9.50 20 ) ‘

4. Coping Techniques HIG 10.25 20 3.4265+
LIG 7.15 20 Phey

6. Total score HIG 13.26 4.278 20 3.670¢
LIG 36,85 6.52: 20 ol

*
Significant at 0.05 level,

HIG = High Intelligent Group

LIG « Low Intelligent Group

f-rntio




Table 2. Comparison of Social-Emotion
More Matured and Loss Matur

Sr—

al Competency of Socially
od Pro-School Children

Sr. Social Emotional Group M S.D, N t-rantio
No. Compotence Voriablo
I, Sulr~Cuuf1dunce SMMU 10, 50 1,739 20 4. 180+
SLMG 8.00 1.716 20 )
2. Autonomy and SMMG 11.50 0.945 20 2.47 1%
Dependence SLMG 10.20 2.092 20 '
3. Soclal competence SMMG 11.30 1.031 200 5 Gone
SLMG 9.30 2,178 20 Vb
1. Coplng Toechniquos SMMG 10.50 1,004 20 3 TT0
SLMG 7.85 2,680 20 o
6. Total score SMMG 13.75 3.725 20 6.9+
‘ SLMG 34.95 5.6:42 20 Tt

*
Significant at

SMMG
SLMG

itn

0.05 level,

Socially More Matured Group
Socially Less Matured Group




